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Ark Greenwich Free School  
Pupil premium strategy statement 
 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school. 
 

School overview 
Detail Data 
School name Ark Greenwich Free School 
Number of pupils in school  596 
Proportion (%) of pupil premium eligible pupils 32% 
Academic year/years that our current pupil premium 
strategy plan covers 

2021-2024 

Date this statement was published 7th October 2021 
Date on which it will be reviewed 30th September 2022 
Statement authorised by Rhys Spiers 
Pupil premium lead Dan MacPherson/Su Reddy 
Governor / Trustee lead Rebecca Montecute 

 
Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 191,000 

Recovery premium funding allocation this academic year £30,958 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£221,958 
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Part A: Pupil premium strategy plan 
 
Statement of intent 
We believe that all students, regardless of their background, can succeed if given outstanding 

teaching and pastoral care. We are a school that refuses to believe that a child’s socio-economic 

background should be the key determining factor of their life. AGFS exists to ensure that 

disadvantaged students can stand ‘shoulder to shoulder’ with their more advantaged peers in every 

aspect of their life. This means: 

- Disadvantaged students at AGFS will perform academically in line with non-disadvantaged 

students and significantly above disadvantaged students nationally. Any in-school gaps will 

be negligible.  

- All disadvantaged students at AGFS will progress to the post 16 institution of their choice 

and have genuine options for their future.  

- Disadvantaged students will leave AGFS with the confidence, cultural capital and character 

to enter an elite university of a professional career of the student’s choice and make a 

positive contribution to society.   

This plan serves to systematically identify the barriers that block disadvantaged students from 

achieving these goals and ensure the school’s additional resources for disadvantaged students 

remove them.   

 

AGFS will take a ‘PPG first’ approach to ensure that the school’s most disadvantaged students do 

not fall behind. This means, for example: 

- Parents of disadvantaged students have early access to book appointments at parents’ 

evenings, so that they can always speak to their child’s teacher. 

- Disadvantaged students are prioritised in keeping in touch parent calls, so that multiple 

attempts can be made to engage them. 

- Attendance calls are made to disadvantaged students first, so that they are given every 

opportunity to attend on time each day.  

- Disadvantaged students’ work is marked first, so that teachers’ focus starts with those at 

greatest risk of falling behind. 

- Disadvantaged students are monitored first during teacher intentional monitoring, so that 

their misconceptions are identified quickly, and they always receive targeted feedback.  

- Disadvantaged students are prioritised during afternoon pastoral time for support and 

encouragement. 
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Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 
 

Challenge 
number 

Detail of challenge  

1. Low 
aspirations 

According to the 2019 Index of Multiple Deprivation, the school’s 
catchment area encapsulates postcodes from the 2nd, 3rd and 4th 
most deprived deciles in the UK.1 Greenwich is the sixth most 
deprived local authority in England.2 In 2019, Royal Borough of 
Greenwich had the 2nd lowest progress score in London for GCSE 
outcomes and in the UK overall.3 As a result, many students may 
arrive at AGFS either without a clear career goal or an ambitious 
target. 

2. Lower levels of 
literacy. 

Many scholars may arrive at AGFS with low reading and spelling ages 
and do not read regularly each day. In September 2021, 44% of 
disadvantaged students in Y7 had a reading age below their 
chronological age compared to 29% of non disadvantaged students. 

3. Lower levels of 
numeracy. 

Many scholars may arrive at AGFS with low numeracy levels. In 
September 2021, in the Ark Fundamentals maths baseline tests for all 
Year 7 students across the network, the average score for 
disadvantaged students was 54, compared to an average score of 62 
for non-disadvantaged students.  

4. Challenges 
with 
organisation 
and completion 
of independent 
learning. 

Many scholars may struggle to complete independent learning. In 
September 2021, disadvantaged students received on average 2.9 
detentions linked to incomplete independent learning or not doing 
independent learning, compared to 1.8 detentions for non 
disadvantaged students. This indicates a link between socio economic 
status, organisation and metacognitive scholarship skills.4 While this 
is not the case for all, there is some broader evidence that students 
from disadvantaged backgrounds may have lower levels of 
metacognition.5  

5. Limited 
cultural capital 
incl. 
connections to 
university and 
professional 
careers 

Due to the levels of deprivation in the area surrounding AGFS, many 
scholars may be the first generation in their family aspiring for 
university and a professional career. They may not have the social 
network links, knowledge and skills of university or professional 
careers. These scholars may have fewer opportunities to develop 
cultural capital by attending trips to museums, galleries or other day 
trips. 

6. Lower levels of 
confidence and 
oracy 

Many scholars may not have the confidence in articulating their views 
and opinions because they have not been given the forum to do so. 
Scholars may consequently arrive at the school with reduced levels of 
confidence and low levels of self-belief.  

7. Reduced 
parental 
availability for 
academic 
support 

Many parents may not access the platform where independent 
learning is set and do not know how the process of ‘look, cover, write’ 
works. Some of these parents themselves may have a low level of 
literacy and IT skills and rarely attend parents evening. 

 
1

https://maps.cdrc.ac.uk/#/geodemographics/imde2019/default/BTTTFFT/13.644313476483028/0.0530/51.4823/  

2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/442823/ERDF_OP_Annex_o

n_CLLD_FINAL_070715.pdf 
3

 https://data.london.gov.uk/dataset/gcse-results-by-borough  

4
 AGFS internal behaviour data. 

5
 https://educationendowmentfoundation.org.uk/public/files/Metacognition_and_self-regulation_review.pdf  

https://maps.cdrc.ac.uk/#/geodemographics/imde2019/default/BTTTFFT/13.644313476483028/0.0530/51.4823/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/442823/ERDF_OP_Annex_on_CLLD_FINAL_070715.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/442823/ERDF_OP_Annex_on_CLLD_FINAL_070715.pdf
https://data.london.gov.uk/dataset/gcse-results-by-borough
https://educationendowmentfoundation.org.uk/public/files/Metacognition_and_self-regulation_review.pdf
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8. Lack of 
resources for 
independent 
study 

Many scholars may not have a physical quiet work space at home or a 
laptop and access to the IT resources. The majority of scholars are 
distracted by electronic devices (playstation/xbox/mobile phones) 
and may spend more time on social media or gaming rather than 
completing their independent learning. 

9. Reduced 
attendance at 
school 

Some scholars may have poor attendance issues due to low 
aspirations and pastoral issues such as mental health, a difficult 
home life or lack of boundaries and rules at home. The Covid-19 
pandemic has exacerbated this problem. In 2020-2021, 
disadvantaged students’ attended school 5% less than non-
disadvantaged students, with 13% unauthorised absence compared to 
7%.  

 
Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

 

Intended outcome Success criteria 
Disadvantaged students will perform in line 
with non-disadvantaged students and 
significantly above disadvantaged students 
nationally. 

Disadvantaged Progress 8. 

All disadvantaged students at AGFS will 
progress to the post 16 institution of their choice 
and have real options for their future career 

Progression to post 16 data. 
Progression to selective/ elite post 16 
institutions data.   

Disadvantaged students will leave AGFS with 

the confidence, cultural capital and character to 

play a full and active role in society.  

Progression to selective/ elite post 16 
institutions data 
Tracking of cultural capital and enrichment 
opportunities 
Student voice feedback 

The parents of disadvantaged students will 
have access to school events first and where 
possible parents will be upskilled in 
supporting their child in academically and 
pastorally 

Attendance data at parents evening 
Number of school events to support and 
include parents 
Parent survey data 
Parental meetings 

 
Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £110,979 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Recruitment of additional 
teachers  

Crenna-Jennings (2018) states in the 
Education in England Annual Report titled 
‘Key drivers of the disadvantaged gap’ “The 
most important school-level factor for pupil 
attainment is teacher effectiveness: evidence 
shows that the difference between being 

1,2,3,4 

Retention of experienced 
teachers 

1,2,3,4 

Creation of additional 
teaching groups for English, 

1,2,3,4 
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maths and science in Year 7 
and Year 11. Double 
allocation of teachers in Year 
11. 

taught by a good versus bad teacher is 
equivalent to a whole year of learning for 
disadvantaged pupils” Equally, “highly 
trained and stable workforce” addresses 
individual pupil needs.6 

EEF report on reducing class size to groups of 
less than 20. “The gains from smaller class 
sizes are likely to come from the increased 
flexibility for organising learners and the 
quality and quantity of feedback the pupils 
receive.”7  

Allocation of most 
experienced teachers to 
classes with high numbers of 
vulnerable students. 

1,2,3,4 

Additional small group 
tuition.  

UK Government National Covid Catch Up 
Plan 

1,2,3 

Exemplary teaching through 
CPD and coaching 

A key factor for attainment and progress is 
effective teaching, as highlighted by the 
Sutton Trust’s 2011 report, which revealed 
that the effects of high-quality teaching are 
especially significant for pupils from 
disadvantaged backgrounds. Dixons Kings 
Academy had a higher than average PPG 
percentage at 46%. Above all, they prioritised 
effective teaching. Weekly individual 
coaching sessions help to support teachers 
and subject-specific CPD improves the 
quality of our pedagogical content 
knowledge. Improving teaching raises 
outcomes for all, but is disproportionately 
beneficial for the most disadvantaged, so it is 
always the best place to start.8 
 
A new report from the Education Policy 
Institute (2021), commissioned by Wellcome 
concluded high-quality programmes of 
professional development for teachers are 
more effective at boosting pupils’ attainment 
than performance-related pay or 
lengthening the school day. The study found 
35 hours of high-quality continuing 
professional development (CPD) a year 
could also improve teacher retention and is 
almost as effective for improving pupil 
outcomes as having a teacher with 10 years’ 
experience in the classroom.9 

1,2,3,4 

 
6 https://epi.org.uk/wp-content/uploads/2018/07/EPI-Annual-Report-2018-Lit-review.pdf  

7
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-

size#:~:text=Reducing%20class%20size%20has%20a,examine%20reductions%20of%2010%20pupils.&text=The%20gains%20from
%20smaller%20class,pupils%20receive%20(see%20Feedback).  
8

 https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/ 

9
 https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/ 

https://epi.org.uk/wp-content/uploads/2018/07/EPI-Annual-Report-2018-Lit-review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size#:~:text=Reducing%20class%20size%20has%20a,examine%20reductions%20of%2010%20pupils.&text=The%20gains%20from%20smaller%20class,pupils%20receive%20(see%20Feedback)
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size#:~:text=Reducing%20class%20size%20has%20a,examine%20reductions%20of%2010%20pupils.&text=The%20gains%20from%20smaller%20class,pupils%20receive%20(see%20Feedback)
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size#:~:text=Reducing%20class%20size%20has%20a,examine%20reductions%20of%2010%20pupils.&text=The%20gains%20from%20smaller%20class,pupils%20receive%20(see%20Feedback)
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
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Assessment and Mastery of 
Core Knowledge (supplied as 
printed copies) 

An article on Teacher Feedback to Improve 
Pupil Learning (2021) states “assessment and 
feedback should focus on moving learning 
forward, targeting the specific learning gaps 
that pupils exhibit. Specifically, high quality 
feedback may focus on the task, subject, and 
self-regulation strategies”.10 
EEF Toolkit report on mastery learning.11 

1,2,3,4 

Parent Events Grayson (2013) conducted a rapid review 
into parental engagement in narrowing the 
gap for disadvantaged children and 
concluded “parental engagement can 
improve outcomes for children”.12 

4,7 

 

Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  

Budgeted cost: £ 22,195.80 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Key Stage 3 reading 
programme: use of 
Fresh Start catch up 
programme, Lexia,  

EEF report on small group tuition, specifically citing 
reading intervention.13 
EEF report on reading comprehension strategies. 

2 

Numeracy support: Y11 
maths quizzing, use of 
TT Rockstars 

EEF report on small group tuition: “Frequent 
sessions, three times a week or so, lasting up to an 
hour over about 10 weeks typically show the greatest 
impact.”14 
Shine Trust Impact report on impact of TT 
rockstars: “The most recent speed data on more 
than 327,000 children shows that on average, 
students are 38% faster at answering times tables 
questions after using Times Tables Rock Stars than 
when they started using it.”15 

3 

1:1/ small group 
tutoring by AGFS staff 

EEF report on small group tuition, specifically citing 
reading intervention.16 

1,2,3,4 

Careers Support Teenagers who underestimate the education 
needed to get their chosen job are more likely to 
end up not in education, employment or training 
and young people from disadvantaged 
backgrounds are disproportionately more likely to 
have career aspirations that don’t match their 

1,5,6 

 
10 https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback 

11 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning  

12
 https://www.nfer.ac.uk/publications/OUPP01/OUPP01.pdf  

13
 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition  

14 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition  

15
https://shinetrust.org.uk/case-study/times-tables-rock-

stars/#:~:text=The%20impact&text=An%20estimated%20370%2C000%20disadvantaged%20children,when%20they%20started%20u
sing%20it.  
16 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.nfer.ac.uk/publications/OUPP01/OUPP01.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://shinetrust.org.uk/case-study/times-tables-rock-stars/#:~:text=The%20impact&text=An%20estimated%20370%2C000%20disadvantaged%20children,when%20they%20started%20using%20it
https://shinetrust.org.uk/case-study/times-tables-rock-stars/#:~:text=The%20impact&text=An%20estimated%20370%2C000%20disadvantaged%20children,when%20they%20started%20using%20it
https://shinetrust.org.uk/case-study/times-tables-rock-stars/#:~:text=The%20impact&text=An%20estimated%20370%2C000%20disadvantaged%20children,when%20they%20started%20using%20it
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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educational goals, according to a new review of 
international evidence published today by the 
Education Endowment Foundation (EEF) and 
supported by Bank of America Merrill Lynch. 
However, good-quality careers education can make 
a real difference to academic, social and economic 
outcomes.17 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 88,783.20 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Education Welfare 
Officer Services 

Supporting the attainment of Disadvantaged Pupils 
(2015) states “successful schools have a clear vision 
for what all their pupils will achieve through high 
quality teaching, with an ethos that reinforces 
aspiration and attainment for all. They realise the 
importance of getting the basics right, like 
attendance and behaviour, and understand that 
failing to put these building blocks in place will 
undermine the effectiveness of the pupil premium in 
raising standards.”18 

10 

Behaviour Management 
and Counselling  

Education Endowment Foundation (2021) states 
“the average impact of behaviour interventions is 
four additional months’ progress over the course of 
a year. Evidence suggests that, on average, 
behaviour interventions can produce moderate 
improvements in academic performance along with 
a decrease in problematic behaviours.19 

1,4,6,9 

Supplementary Funds 
(uniform, printouts of 
resources, laptops) 

Pupils are less likely to be able to afford the cost of 
uniform and school resources due to their socio 
economic status. Therefore supplementing 
disadvantaged pupils with these will help support 
them in succeeding academically and pastorally.20 

8 

Ark Digital Strategy -  Issuing a Chromebook to any student who does not 
have access to a laptop or internet at home so that 
every student has access to the independent learning 
tools used by more advantaged students. 

8 

Cultural Capital visits 
through drop down day 
programmes and extra-
curricular activities. 

Crenna-Jennings (2018) states in the Education in 
England Annual Report titled ‘Key drivers of the 
disadvantaged gap’ “The evidence is conclusive that 
the home learning environment, including the 
extent to which children read with their parents, 
learn the alphabet and numbers, sing songs, play 
games and go on educational visits, is crucial for the 
development of skills that determine school 

5 

 
17 https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match  

18
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-

RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf 
19 https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-

RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf  
20 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform 

https://educationendowmentfoundation.org.uk/news/poorer-young-people-more-likely-to-have-career-aspirations-that-dont-match
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
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attainment.” Additionally, “ equal access to 
educational opportunities” helps close the gap 
between disadvantaged pupils and their peers.21 

AGFS Y6/7 Transition 
summer school 

EEF Report on summer schools: “Summer schools 
can also provide additional experiences and 
activities, such as arts or sporting activities. This 
might be valuable in and of themselves or be used to 
increase engagement alongside academic support.22 

5,6,9 

 

Total budgeted cost: £221,958 

 
21

 https://epi.org.uk/wp-content/uploads/2018/07/EPI-Annual-Report-2018-Lit-review.pdf  

22 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools  

https://epi.org.uk/wp-content/uploads/2018/07/EPI-Annual-Report-2018-Lit-review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
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Part B: Review of outcomes in the previous 
academic year 
 

Pupil premium strategy outcomes 
The academic year 2020-2021 continued to be categorised by disruption to face to face teaching, 

which affected all students. The effect of this disruption has, however, disproportionately affected 

disadvantaged students. 

- According to an EEF analysis on the impact of Covid 19 on attainment: ‘for both reading 

and maths, the gap is estimated to be the equivalent of seven months’ learning’”.23 

- According to UK Government analysis of learning loss during the pandemic: In terms of 

raw ‘learning loss’ secondary aged pupils in high-FSM schools experienced the greatest loss 

of 3.7 months and those in low-FSM schools experienced no loss (achieving around 0.3 

months higher than pupils with similar prior attainment in 2019/20).24 

- A No More Marking analysis of Year 7 pupils in October 2020, found that Year 7 pupils were 

22 months behind where they were expected to be.25 

- Analysis of national teacher assessed GCSE grades in 2021 shows that the disadvantage gap 

has widened, particularly at grades 7 and above.26 

 

High Quality Teaching 

Group Overall P8 P8 PPG Score P8 non-PPG 
score 

PPG v non-PPG 
Gap 

Y11 2016-17 +0.17 -0.07 +0.34 -0.41 

Y11 207-18 +0.28 -0.14 +0.46 -0.6 

Y11 2018-19 +0.19 +0.23 +0.16 +0.07 

Y11 2019-2020 
*Calculated 
grades 

+0.63 +0.5 +0.69 -0.19 

Y11 2020-2021 +0.88 +0.64 +0.99 -0.35 

Disadvantaged scholars at AGFS consistently outperform non-PPG students nationally. The 
small progress gap between PPG and non-PPG should be understood in the context of the 2021 
Ofqual review into bias in teacher assessment. While every effort was taken to control for teacher 
bias, disadvantaged students across the UK were more likely to be negatively affected by teacher 
bias in teacher allocated grades than more advantaged peers.27  

 

 
23

 https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures  

24
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/962330/Learning_Loss_Report_1A
_-_FINAL.pdf  
25

 https://blog.nomoremarking.com/baseline-secondary-writing-have-year-7-pupils-gone-backwards-5497ac10b894  

26 https://ffteducationdatalab.org.uk/2021/08/gcse-results-2021-has-this-years-grading-system-impacted-some-more-than-others/  

27 https://ofqual.blog.gov.uk/2021/05/17/bias-in-teacher-assessment-results/  

https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/962330/Learning_Loss_Report_1A_-_FINAL.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/962330/Learning_Loss_Report_1A_-_FINAL.pdf
https://blog.nomoremarking.com/baseline-secondary-writing-have-year-7-pupils-gone-backwards-5497ac10b894
https://ffteducationdatalab.org.uk/2021/08/gcse-results-2021-has-this-years-grading-system-impacted-some-more-than-others/
https://ofqual.blog.gov.uk/2021/05/17/bias-in-teacher-assessment-results/
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● 30 Year 10 students, of whom the majority were PPG, participated in small group tuition in 

English and Maths. Students engaged in this programme well. This intervention led to the 

overall progress 8 score increase by +0.09.  

 

Attendance Intervention  

In 2020-2021 PPG attendance was 93.7%, the non-PPG attendance was 96.2% and the gap was 

2.5%. In 2020-2021, it was reported disadvantaged students’ attended school 5% less than non-

disadvantaged students and this gap is lower. Whilst there is no national attendance data for the 

last two years during the pandemic, our attendance figures have remained above 2018/19 national 

averages during national lockdowns. 

 

Literacy support 

Based on the No More Marking summer data report: 

● By the end of Year 7, writing ability was one whole-year above the national cohort.  

● Since September, AGFS scholars have moved from a writing ability of a Year 5 student to 

their respected age-related band.  

● 42% of Year 7 students are now writing at a Year 8/9 level.  

● On every measure, AGFS is above the No More Marking national cohort.  

● At the end of Year 7, the average writing age of disadvantaged students was 11years and 

10months, compared to 10years and 6months nationally. The national writing gap in 

summer 2021 was 10months, whereas by the end of Year 7, the PPG v non-PPG gap was 

4months. The average writing age for disadvantaged students increased from 9years and 

7months in September to 11years and 10months, which constitutes 2years and 2months of 

progress across a 10month period. Disadvantaged students make rapid literacy 

progress as a result of literacy support provided. 

In reading:  

● In 2020-2021, the percentage of scholars reading at or above their chronological age by the 

end of Year 7 increased from 46% to 56%.  

 

Numeracy Support 

In the 2020-2021 Year 7 GL benchmarking and progress testing cycle, all scholars on average 

increased their standardised age score by 3 points. Disadvantaged students improved their 

standardised age score by 4 points, showing that the gap between advantaged and 

disadvantaged students is closing in the first year of secondary school. 

 

School counselling and small group interventions 

Eleven scholars received one to one or group counselling. Two escalated to CAMHS level and six 

graduated and are feeling better with a better attendance and no fixed term exclusions at the start 

of the new academic year. 

 

Supplementary funds 

This fund ensured every student attended school with the correct uniform and was able to 

participate in the full range of school activities on offer.  

 

Cultural capital  

Feedback from scholars during panel interviews and parent surveys have been positive. PPG 

scholars have said that the extracurricular activities offered in sport and the performing arts have 

been of great benefit. PPG scholars were given access to all school trips and excursions and provided 
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with financial assistance where appropriate. The breakdown below demonstrates how PPG scholars 

were prioritised regarding cultural capital.  

● All PPG scholars attended a host of trips during DDDs that were free of charge including 19 

enrichment activities that embed the school’s four values.  

● The percentage of PPG scholars in school performances and plays is increasing each year with 

47% of scholars being PPG. This exceeds the cohort context of PPG to Non-PPG.  

● Weekly music lessons (piano, singing and drums) are available to all PPG scholars without 

charge.  

● All year 9 scholars were entered for the Duke of Edinburgh. *This current year group was 

unable to attend due to the impact of COVID-19 but will be resubmitted to attend this academic 

year. All current year 9 PPG scholars will be enrolled into the Duke of Edinburgh this academic 

year.  

● Last year 27% of PPG scholars were on the school leadership team. This year 30% of the scholar 

leadership team is PPG.  

● Breakfast club funding gives scholars access to a nutritious breakfast each day. Over 20% of 

PPG scholars use this every day and 33% of PPG scholars use this on a weekly basis.  

● PPG scholars were financially supported so they could attend the geography GCSE fieldwork 

trip to Juniper Hall.  

● Many PPG scholars were targeted as part of the morning character reading programme.  

 

Careers Support  

● Y7-9 received career enrichment every Wednesday for half a term. This meant 100% of Y7-9 

scholars participated in a career club focussing on Russell Group universities.  

● Y7-10 received a careers drop down day which focussed on exploring careers, qualifications 

needed, route to higher education/training and writing a personal statement. Therefore 100% of 

Y7-10 had exposure to life after AGFS, post 16 and post 18 opportunities. 

● Y7-10 had a start profile that was used by scholars to capture their career research, plan and 

completion of resources allocated by the career lead. 

● Y9-11 had 1:1/small group career conversations. This meant scholars had tailored research and 

advice about their career ambition. PPG scholars were prioritised first for these appointments. 

● The Y11 Post 16 project ensured scholars completed research and decided on five or more post 

16 to apply for, completed applications before January 2021 and were given application form 

writing and interview practice. The impact of the above meant 100% of scholars staying in 

education, 68% attending a comprehensive sixth form, 16% attending a grammar school, 21% 

attending a sixth form college. 

Externally provided programmes 
Programme Provider 
National Tutoring Programme TLC Live 
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Appendix 1 - Analysis of disadvantaged students at 
AGFS over time 
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